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Abstract 
The project 'Language of Art" is a practical reference paper created for Art teachers 
with little or no expertise in the art field expected to teach senior level high school 
students who also have little or no background in art . This project includes a curriculum 
unit designed to teach the elements of art, including line, color, shape, form, space, 
texture and value, and a marking rubric. Although written directly towards fulfilling the 
BC Ministry of Education's two-credit fine arts graduation requirement course, these 
lesson plans could be used in many teaching situations. 
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Chapter One 
Rationale and Statement of the Problem 
Significance and Justification of the Project 
In my experience as an art teacher, I have noticed that students and teachers not 
trained in the visual fine arts lack the basic knowledge of either the components or the 
building blocks of the visual fine arts. The arts are a vital part of our culture. They 
provide a language that can make us aware of who we are and what we believe. A 
comprehensive view of what it means to be a "well-educated" person (according to the 
B.C. Ministry of Education) includes consideration ofthe full spectrum of talents and 
capabilities of people from diverse cultures. It is within this diversity of cultural 
practices and forms that training in the basics of art and design must accommodate the 
fact that we live in a society dominated by designed objects, visual images and structures. 
To live successfully in this ever expanding, visually oriented world, we need to give 
students the tools to understand and evaluate the purposes and meanings of the 
constructed world. The child's and adolescent's development needs to include a 
foundation in the visual fine arts. Starting this in the later years of high school can be 
difficult and needs a good structure of curriculum. 
In this project I stress the importance of fine arts training in high school. I will 
propose curriculum unit sample lesson plans and marking rubric for an audience of Grade 
11/12 students who are taking a visual arts course for the first time in high school. In my 
experience talking to many art teachers across Canada, whether trained in the arts or not 
(especially not), they are always open to an introductory course curriculum and a 
standard (rubric) with which to evaluate and grade the work created. Unless they have a 
long history of training, the area of how to mark and analyze art is particularly difficult 
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for most teachers. The rubric I suggest in this project gives a clear standard by which 
inexperienced teachers can evaluate projects with confidence. Many of these 
inexperienced teachers' students have never before taken an art course of any kind and an 
introductory course will benefit all students by providing an understanding of the forms 
of art and design which the inexperienced art teachers can help them learn. 
The need to create lessons in this area is also supported by the literature of the 
British Columbia Ministry of Education's Integrated Resource Package for Fine Arts 
(British Columbia Ministry of Education, 2002) (hereafter, the Ministry). According to 
The Ministry, students at the Grade 11 and 12 level should "become confident using the 
visual elements and principals of art and design in creating art" (p. 15). Art and design 
principles are critical areas to develop in students. In this project, I have developed 
curriculum for the first-time art teacher to offer an introduction to some of the traditional 
(Western) ways of forming and appreciating art. 
In order for students to explore personal, historical, cultural, and social issues and 
contexts in art their technical proficiency at understanding and creating art needs to 
become increasingly more sophisticated (Ministry, 2002). Students must explore 
meaningful ideas in traditional and contemporary materials and understand the concepts 
of art and design. Going beyond verbal language, visual arts can develop an aesthetic 
awareness that will help the student across all aspects of their daily lives (Eisner, 1985). 
Pupils can be taught to see that art can be more than self-expression, that it functions on 
many levels, producing the culture that they live in. It is an indispensable form of 
communication. 
The ingredients that promote creativity reach into all areas of life. According to 
the Ministry (2002) the educated citizen is one who is a well- rounded individual, 
developed in many creative areas including: 
• Thoughtful, able to learn and to think critically, and who can communicate 
information for a broad knowledge base 
• Creative, flexible, self-motivated and who have a positive self image 
• Capable of making independent decisions 
• Skilled and who can contribute to society generally, including the world of 
work 
• Productive, who gain satisfaction through achievement and who strive for 
physical well-being. (The Ministry, 2002, p. 1) 
Art training can address all ofthese components. As Eisner (1985) states: 
One of their large lessons is that there are many ways to see and interpret the 
world. The arts teach children that in complex forms of problem solving, 
purposes are seldom fixed, but change with circumstances and opportunity. 
Learning the arts requires the ability and willingness to surrender to the 
unanticipated possibilities of the work as it unfolds. The arts make vivid the fact 
that words do not, in their literal form or number, exhaust what we can know. 
(p. 136) 
We learn not to limit ourselves within the arts, and this leads to the student having a 
much broader view after graduation. 
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These statements are linked with the B.C. Ministry of Education's view ofthe 
educated citizen and validate the fine arts credits in the graduation requirements. In areas 
such as flexibility, creativity, self-motivation, critical thinking and the important ability 
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of making independent decisions, the fine arts tie directly to Ministry requirements. They 
also instill a belief in doing something well for the sake of personal pride and integrity 
and the ability to concentrate effort and attention. Synectics (bringing different things 
into real connections, such as finding relationships between subjects, ideas, and/or 
events) can work in a cross-curricular situation (Duke, 1995). The desire to break 
habitual thinking, to go beyond the obvious, is encouraged. Persistence while at the edge 
of one's knowledge and ability, in the face of difficulty, complexity, or uncertainty is 
needed to complete exercises in art. All pupils need to develop aesthetic and visual 
literacy alongside the other literacies stressed in schooling. The problem solving 
approach (a recognized model of good practice) can be used both by the students in 
completing the assignments and by the teacher to design the teaching in this area. 
According to Kimbell (1996), problem solving has, over the years, had a very full 
treatment from psychologists, educationalists and philosophers seeking to describe and 
explain the processes of thought. Thompson (1959) outlines the characteristics of 
problem solving behavior: Kubie (1962) relates it to a cybernetics theory oflearning: 
Vygotsky (1962) links it to the development oflanguage and particularly to symbolic 
representation: Rogoff (1968) relates it to schools and education: a difficulty is an 
indispensable stimulus to thinking. 
One of the goals of this unit is to develop the students' visual sensitivity towards 
life. This may be the one and only course in the fine arts that these students will take in 
their lifetime. The goal is to leave with the basics of good design firmly entrenched, if 
only to be used subconsciously in decoding the expanding and diverse forms of art in the 
world after graduation. In choosing everything from the material objects of their life 
(clothes, cars, houses, etc) to watching live performance, television, advertising and 
visiting galleries, real and virtual, as well as the rounding of the citizen in the graduation 
requirements list are long term results of training in the principals of art and design. 
Summary 
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I believe that the unique nature of Grade 11/12 students entering the art program 
with no formal background or education has made it necessary to create a unit of 
curriculum for education in the fundamental concepts of art. The well-recognized "basic 
language" of the world of visual art is the place to start. I include in this project a set of 
basic lesson plans that elaborate upon the skeleton the Ministry provides in this basic 
language, namely the elements of art (line, texture, colour, shape/form, value and space), 
and principles of design (balance, contrast, emphasis, harmony, patter, repetition, rhythm, 
unity and variety). The current graduation requirements in British Columbia require that 
every student must have a minimum of 2 credits in the fine arts (drama, music or art, 
among other options) at the senior level. The Ministry's Art Foundations 11 curriculum 
is presented in an expanded curriculum unit and example of lesson plans for this project. 
The need for an articulated unit has become apparent in my five years of teaching senior 
art classes. I hope this material will make more effective others' jobs of introducing 
senior high school students to the elements and principles of art design. 
Chapter Two 
Review of the literature 
The literature on curriculum development and assessment is vast. I narrowed the 
field to specific fine arts writings that concentrated on current (1990 - present) ideas in 
the field. By narrowing the field, I made a choice to concentrate on research pertinent to 
the creation of curricula and the training and assessment of the fine arts. 
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The National Art Education Association produces many works of academic rigor. 
Its publications cover many areas including resources for curriculum development, 
professional development, gender/multicultural/community/special population writings, 
assessment tools, career guides and much more. It is important to note that most of my 
research is based on American literature because Canada has far less available in 
curriculum analysis, assessment specifications and issues development. It is my hope 
that my project will contribute to the field in a Canadian context. The premise of this 
project is that students have experiences in school, and in the curriculum, that prepares 
them for the rest of their lives. Educators must have a working knowledge of the three 
natural areas that we look at in the field of curriculum. I offer a view into all three of 
these (curriculum development, curriculum implementation and curriculum evaluation) in 
this project, in the context of teaching fine arts. 
Curriculum Development and Implementation 
The responsible teaching of art involves engaging and establishing students in 
their projects. According to Szekeley (1990), "Each class must involve students in a 
search for ideas so that they see themselves as art sources, generators of invention" (p. 
225). We know that finding our own answers is very important to personal growth. The 
problems caused by the lack of clearly articulated, developmentally appropriate, 
sequential, cumulative and socially relevant curriculums in art were apparent as I read 
through the literature found in NAEA publications an the Getty Institute. I believe that 
art educators should always be trying to contribute to the cognitive development and 
knowledge base of our students. 
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Eisner (1985) argued that "the school as an institution has some mission, some set 
of general aims or direction, and must provide some activities, programs, or means that 
engage those who work and study there" (p. 41). This is his definition of the term 
curriculum, while the general dictionary definition of the term curriculum commonly 
refers to simple the aggregate of courses of study in school. I feel Eisners' definition has 
a framework with which to work and is better for this project. 
The creation of art curricula, as with all subjects, must include a consideration of 
values. To be consistent with the values espoused in our culture, it should be possible to 
devise a developmentally-appropriate curriculum in the arts that also addresses the 
significant differences in learning styles found among individuals. It should also be 
possible to create a method of assessment that takes individuality into consideration. As 
Gardner (1990) says, "The challenge in arts education is to modulate effectively among 
the values of the culture, the means available for arts education and assessment, and the 
particular developmental and individual profiles of the students who are to be educated" 
(p. xiii). 
The momentum to introduce verbal, intellectual art content has gathered strength 
to the point that it is represented in the United States as separate state art guidelines, 
textbook adoption criteria and pronouncements from professional organizations. The 
cohesiveness so lamented in earlier writings seems to be being addressed by the large 
American art organization (Hubbard, 1990). 
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The laissez-faire approach to the art classroom was being confronted in some of 
the literature from in the 1980s and 1990s. According to Hubbard (1990) "The cafeteria 
of studio art offerings that characterizes many secondary art curricula is being 
challenged, although little action has taken place. The trend away from the study of art as 
creativity, therapy and craft activity towards more intellectually substantial and 
comprehensive content learning is proceeding, but only slowly, and much yet needs to be 
done" (p. 247). 
The rate of progress of the development of arts curriculum seems, at least in the 
USA, to be rapid as documented by the USA Discipline Based Arts Education (DBAE) 
literature. 
The increasing levels of cultural diversity, socioeconomic disparity and gender 
issues are pushing educators to keep schools and curriculum relevant and make the 
learners active participants in the process. Because of this we must consider the question 
what is the curriculum in the values, procedures and practices that are embodied in the 
school culture or environment. 
Cognitive Learning Theory 
I based the curriculum and assessment in this project on cognitive learning theory. 
Cognitive learning theory believes that knowledge is constructed and learning is the 
process of creating personal meaning from new information and prior knowledge 
(Parsons, 1987). Teachers should always be encouraging students' divergent thinking, 
discussing new ideas, and coming up with multiple solutions using many media options 
for the greatest range of expression. This fits the BC Ministrys' definitions of an 
educated citizen found in the first chapter of this paper. Because there are many learning 
styles, intelligences and developmental pacing, the art curriculum should be non-linear, 
providing time and choices to complete work (Duke, 1990). Motivating students to see 
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the connections between effort and results by showing them goals and giving real-life 
opportunities to apply and adapt their new knowledge to personal experiences is also 
based on cognitive motivational theory. Dunn (1995) states in his research concerning 
curriculum: "At present, the major unifying forces in curriculum construction in art 
appear to revolve around a desire to place the child at the center of art programs and a 
reliance on a study of formalism as the undergirding framework upon which to design art 
experiences" (p. 18) . The study of the rules and standards the history of art is the formal 
aspect of art education (formalism). 
Assessment of Students' Work 
Assessment of students' work is important for responsible educators. Assessing 
the work enables us to assess how effective our methods have been and make changes as 
we strive to continually improve the delivery of the lessons. 
It is only in more recent years that formal and systematic assessments have 
become an important agenda item for art teachers (see, e.g., National Art Education 
Association's Visual Arts Assessment and Exercise Specifications, (1994)). The 
assessment rubric selected in this project (Hume, 1998) is included in the lesson plans. 
The creative process and the nature of the exercises that students are asked to perform in 
this unit must be aligned with the assessment structure. The students' abilities to be 
expressive and think critically in non-verbal ways are to be assessed on standards based 
on the key aspects of learning in the arts. 
These include the art of invention and imagination; the ability to perceive, 
analyze, and make informed judgements; the application of perceptual, intellectual, 
expressive and technical skills; and the ability to apply knowledge of personal, social, 
cultural, and historical contexts to a task. Importantly, the assessment will involve 
10 
students in the doing as well as the thinking necessary to work in each of the arts (NAEP 
Visual Arts Assessment and Exercise Specifications, College Board, 1994). 
The rapidly changing ethnic and cultural forces found in most teaching 
communities create the need for a set of appropriate and equitable strategies which art 
teachers can take to educate and assess students from a variety of backgrounds. It has 
also been noted that not all outcomes of an art program can or should be predictable due 
to the unique nature of the problem-finding/problem-solving process in art and the 
structured but open-ended approach employed by art teachers. "When unexpected 
outcomes of value occur, art teachers must be able to recognize and cherish such learning 
as they seek to evaluate student growth and development" (Stake, 1975, p. 71). The 
flexible teacher can learn to recognize responses to a problem that are unexpected by 
trying to understand the maker's context and cherishing the value the student maker has 
bestowed upon the project. This is not necessarily a learned response, as every case can 
look totally different. However, an adult will develop a flexibility that grows with time, 
especially if a relationship has been developed with individual students. 
The scope and sequence of lessons which demand the acquisition and application 
of skills determines the quality of the learning experience. When done well, evaluation 
of the active, hands-on learning in the art classroom measures and motivates the learner 
to continue the quest for more knowledge. I believe that developing articulate, effective 
rubric (a rating scale with several categories and specific standards) for judging student 
products and performances works well with both cognitive learning theory and the art 
curriculum. Based on four categories (see Hume, 1998) the rubric allows a student to 
gain marks in the use of the specific design elements, creativity/originality, effort/ 
perseverance, craftsmanship/skilVconsistency. These are a widely encompassing group 
of categories that allow a broad look into the work presented. 
Implications for Instruction 
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The following example of work being marked will enable readers to gain an 
insight into how they might apply the rubric in a classroom setting. An A in the first 
category "Use of the design elements .... " would be a drawing that showed careful 
planning, was handed in on time, had sketches attached and showed strong 
comprehension of the lessons of the class. Under the second category 
"Creativity/Originality" perhaps this same student only really had tried one idea and 
lacked original ideas in the execution of it. This category would then only receive a C 
grade. In the third category, "Effort/Perseverance" it had been seen and noted that in 
classroom time that the project was complemented very well, more effort that it required 
was put into it, the student took it home to continue work. Pride was apparent. This was 
a strong A mark. And in the fourth category, "Craftsmanship/Consistency" we realize 
that it was patiently and beautifully made. This receives an A. The final mark should be 
determined based upon numerical equivalents available on the Rubric. The ability to 
mark on a number of attributes is the strongest reason I chose the rubric method for 
assessment with this unit. 
Standards and expectations must be clearly articulated in the rubric. Word 
descriptions that can apply to the mark given to a work must be clearly written. 
Benchmarks for levels of performance are essential. Characteristics of typical student 
products and performances may be used to generate performance assessment rubrics and 
standards for the class. 
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It is important that the physical design of the assessment reflect the diversity of 
learners. The NAEP writes, "scoring rubrics should be written in lay language - it will 
be important that these rubrics be couched in language accessible to a wide audience of 
readers so that the assessment results can be readily understood" (NAEP Arts Educational 
Assessment and Exercise Specifications, 1994, p. 34). The language in the rubric 
included is basic, expectations are clean, and marking with student effort noticed should 
be apparent. 
Responsive Evaluation 
Stake (1975) identified responsive evaluation as a holistic approach to evaluation 
that involves observations and negotiations reflecting ongoing dynamics of teachers, 
students, parents, school administrators and others . 
Responsive evaluation pays attention to the nature of individual art programs and 
avoids generalization because evaluation in art education is inextricably linked to 
teaching. The means for evaluation should be compatible with student's learning 
activities. In this project, I have created a rubric that works with the lesson plans I have 
suggested for the unit on line. Marks a student receives are based on how well the 
student met the predetermined objectives set in the criteria of this rubric. 
Summary 
The literature in the area of Art Education is vast. The publications of the NAEA 
and the Getty Institute seem to be very current and relevant to topics as wide ranging as 
curriculum development, professional development, historical resources, 
gender/multiculturaVcommunity/career/special populations writings. 
We strive to create meaningful curricular for the wide variety of students who 
walk through out doors. I believe a well structured curriculum with a good marking 
structure delivered by a positive teacher can create a great deal of personal growth in 
students. 
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Chapter Three 
Lesson plans for the teachings of the rudiments of the languages of art 
The following pages comprise lessons in the Languages of Art. The material 
provided can be used if you are new to the visual arts, or can be used in an order that fits 
your classroom and time frame. The marking rubric is provided for use with these and all 
other forms of art you may need to assess in the future, including dance, music, film, and 
visual arts. 
Rubric ........................................................ p. 15 
Lessons in Line Drawing .......................... p. 16 
Lessons in Color ....................................... p. 19 
Lessons in Shape, Form and Space ........... p. 21 
Lessons in Texture .................................... p. 23 
Lessons in Value ..................... .................. p. 25 
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RUBRIC 
The artwork shows The assignment was 
that the student assignment completed and do the minimum or 
Line, Texture, applied the principles adequately, yet it turned in, but the artwork was 
Colour, Shape, showed awareness of design while using shows lack of showed little never completed. 
Form, Value, of the elements and one or more elements planning and little evidence of any 
Space principles of design ; effectively; showed evidence that an understanding of the 
chose colour an awareness of overall composition elements and 
PRINCIPLES scheme carefully, filling the space was planned. principles of art; no 
OF DESIGN- used space adequately. evidence of 
Repetition, effectively. planning. 
Balance, 
Emphasis, 
The student The student tried a The student tried one The student fulfilled The student 
explored several few ideas before idea and carried it out the assignment but showed no 
choices before selecting one; or adequately, but it gave no evidence of evidence of 
CREATIVITY I selecting one; tried based his or her work lacked originality; trying anything original thought. 
ORIGIN-ALITY unusual on someone else's substituted "symbols" unusual. 
combinations on ideal made decisions for personal 
several ideas; made after referring to one observation; might 
connections to source; solved the have copied work. 
previous problem in a logical 
knowledge; way. 
demonstrated 
outstanding problem 
solving skills. 
The project was The student worked The student finished The project was The student did not 
continued until it hard and completed the project, but it completed with finish the work 
EFFORT/ was as complete as the project, but with a could have been minimum effort. adequately. 
PERSERVER- the student could little more effort it improved with more 
ANCE make it; gave effort could have been effort; adequate 
far beyond that outstanding. interpretation of the 
required; took pride project, but lacing 
in going well finish ; chose an easy 
beyond the project and did it 
requirement. indifferently 
The artwork was With a little more The student showed The student showed The student 
CRAFTMANSH beautifully and effort the work could average below average showed poor 
IP/ patiently done; it have been craftsmanship; craftsmanship; lack craftsmanship, 
SKILL/ was as good as hard outstanding; lacks the adequate, but not as of pride in finished evidence of 
CONSIST- work could make it. finishing touches. good as it could have artwork. laziness or total 
ENCY been. lack of 
understanding. 
Lessons in Line Drawing 
Learning Objectives: 
Creating Art 
Students will create lines and marks that create a visual texture and pattern. 
Appreciating Art 
Students will come to understand how artists have created the look of simple yet 
expressive line in their drawings. 
Understanding Art 
Students will observe how line texture and pattern are a part of most art making. 
Lesson Preparations: 
Suggested Art Materials 
Students will each need pencil, eraser and paper. 
Planning Ahead 
Arrange to have magazines and small objects in the classroom. 
Helpful Hints: - Although any paper size will do, try to have large sheets for 
some of the final drawings. 
-Some students may wish to have their own objects to draw, 
let them know a few days ahead. 
-Strongly emphasize the idea that they eye and the pencil 
tip are connected. Eyes remain on the object and very 
slowly follow the lines of what you are drawing. 
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Guided Teaching: 
Lesson Focus 
Think about all the lines you see and make in a day. You write words, numbers, and 
symbols and see them everywhere. As an artist you must focus on how the line, the most 
basic element in the language of art, will get what you want across to people who look at 
your works. Contour drawing is one of the best ways to teach your eyes to really see the 
lines, edges and curves and capture them on paper. The more you practice the better your 
observation skills will be. 
Observing and Thinking Creatively 
All artists use drawing to start their work. This is the one thing in common to all 
artists and the better your observation skills, the better your creations will be. 
Instructions For Creating Art 
The purpose of blind contour is to learn to coordinate the hand with the eye. Slow 
movements and good concentration are required for the best result. Students should 
shield their paper by putting a piece of paper through their pencil, above their hand, work 
under the table or be very dedicated to not looking. 
Evaluating 
Using the rubric, decide how many of these you have to time to work on in a few 
days. Students may work at home. Show examples of the "truth" of a pure, blind 
contour drawing. Examine the body of drawings, say over a week, and mark 
improvement, getting closer to pure contour. 
Learning Enrichment 
Lesson Variation: 
• Contour drawing from a bag (blind)- put an object in a small brown bag. The 
student can feel with his non-drawing hand as he draws. 
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• Student draws contour with his wrong hand (some will do better and change their 
idea of which hand they prefer to draw with!). 
• Student copies a complicated drawing by turning it upside down and copying it 
upside down. Use this tip when you reach a complicated part of work in the 
future. Particularly faces and hands. 
• Set up a still life in the class. Students choose a variety of angles and framing for 
each of, say, three different contour drawings. 
• Fold a paper into eight squares and draw the same close-up part of an object with 
different types of marks. Challenge to another eight types of marks using 
everything but a pencil! 
• Illustrate adjectives with lines, no images, do not draw objects. 
• Do your shoe from five different angles with contour lines. 
Colour Lessons 
Learning Objectives: 
Creating Art 
Students will study the colour wheel and use hue, value and intensity. 
Appreciating Art 
Students will learn to express themselves consciously with colour. 
Understanding Art 
Students will be able to compare colours in theirs' and other's artwork. 
Lesson Preparations: 
Suggested Art Materials 
Students could be collecting all the different leaves they can over a short period. 
Planning Ahead 
Having a plastic egg carton for every student is a very good paining tip. 
Helpful Hints 
Pass out a lot of green (half the egg cups) and a little bit of red (one egg cup). Once 
students have mixed many greens from the paint, allow them to mix other colours into 
green and see the results. 
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Guided Teaching: 
Lesson Focus 
Artists must know several ways to change the colour of paint for their artworks. 
Observing and Thinking Creatively 
Looking at paintings should be arranged, such as reproductions from your library, or 
students with books (as small reports on how the "moods" of a certain artists' work are 
expressed in colour). 
Instructions for Creating Art 
Be sure to advise students to wash and dry their brushes between colour mixing. Ask 
the students to paint as many leaves, over a contour drawing preferably, to try as many 
versions of green they can. 
Evaluating 
Using the rubric, you need to look at the painting and remember to note daily 
progress. 
Learning Enrichment 
Lesson Variation 
• If the value exercise was not completed in the value section, do it now. The pure 
colour is in the middle of the chart, add white for the lighter tints, and black for 
the shades. Do this for as many colours as assigned. 
• Try an impressionist painting using dabs (dots) of pure colours in close proximity 
to each other. Show examples of their work. 
Learning Objectives 
Creating Art 
Shape, Form and Space Lessons 
Students will create a picture with emphasis on shapes, overlapping, size, focus, 
intensity and perspective. 
Appreciating Art 
Students will be able to explain how artists fill drawn shapes to create a feeling of 
space. 
Understanding Art 
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Students will distinguish between open and closed shapes and recognize how mass is 
suggested. 
Lesson Preparations 
Suggested Art Materials 
Pencil, eraser, paper. (paint is optional) 
Planning ahead - having colour available in felts, crayons or paints can encourage the 
students to "bump" the finished work into colour if they choose. 
Guided Teaching 
Lesson Focus 
The world we live in is made up of basically two things, objects and space. Every 
object has a shape, either geometric or organic. The form of something goes further into 
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the 3rd dimension. Space happens between these areas. Although drawing and paintings 
are created on a 2-D surface, we can make it appear 3-D. 
Observing and Thinking Creatively 
Imagine the room that you are sitting in is a painting. Look closely at the room. Be 
aware of objects that overlap, are a different size, where they are placed, intensity and 
linear perspective. 
Instructions for Creating Art: 
Make a sketch of the room you are in and use all the techniques that we've talked 
about. Replace some of the real objects with ones from your imagination. Make sure 
that the new objects follow the same rules as the old ones. 
Evaluating 
Using the rubric, decide on the levels attained as individuals. 
Learning Enrichment: 
• Set up students in poses and practice drawing the space that surrounds them, the 
"negative" space. Focus on a contour ofthe edge of the space and fill in the 
'silhouettes' with black. 
• Watch overlapping in the drawing of a negative space still-life. 
• Practice drawing the "building block" shapes. Circle, square, triangle, blob. 
• Draw organic forms. Zoom in and do a close-up detail. 
• Create a world in geometric shapes. 
• Begin one-point perspective-foundations exercises. 
Learning Objective 
Creating Art 
Lessons in Texture 
Students will create visual texture and patterns with collage. 
Appreciating Art 
23 
Students will discriminate between actual textures and the way artists use different 
materials to simulate texture in their work. A deeper appreciation of collaged art through 
exposure. 
Lesson Preparations 
Suggested Art Materials 
Students will need magazines, textured paper, wallpaper, fabrics, glue, scissors and 12 
X 18 paper. 
Planning Ahead 
Arrange a donation from students and parents of any and all textural materials. The 
more the better in this instance. 
Guided Teaching 
Lesson Focus 
Texture refers to how things feel or look as though they might feel if touched. We are 
going to focus on sensing texture with our sight and not necessarily touch. Visual texture 
is something a lot of artists use in many mediums. 
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Observing and Thinking Creatively 
Artists have invented many ways to mimic nature. Think of landscapes and the 
differences between city and country, vertical and horizontal. Choose a format (vertical, 
horizontal) and a place. 
Instructions for Creating Art 
The purpose of creating a landscape in textural collage is to express the feeling of the 
place. Whether industrial or pastoral, show all changes to the terrain. Go to the 
magazines and tear 2cm X 2cm squares of all the colours and arrange them on your desk 
in tones. Give thought to the actual textures available and use them sparingly to enhance 
your picture in the end. Rip more often than using scissors. 
Evaluating 
Using the rubric, decide on the levels attained by individuals, as individuals. 
Learning Enhancement 
• The finished collage can be a very good place to start painting from. 
• The shift from real to collage can make the painting of a landscape less 
intimidating. 
• Imaginary landscapes can extend this project and perk up most students' 
involvement. It can ease frustration and preoccupation of"getting it right". 
• Students could continue to the creating of a collage in 3-D. 
Learning Objectives 
Creating Art 
Value Lessons 
Students will draw a value scale, including white to black, in nine steps. 
Appreciating Art 
Students will see values in art and understand how they were made. 
Understanding Art 
Students will define value as the gradation of tone or colour. 
Lesson Preparation 
Suggested Art Materials 
Charcoal or pencil, eraser and 8.5" X 11" white paper. 
Planning Ahead 
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Charcoal makes the experience better than regular HB pencils. Soft pencils are good. 
The student should learn the technique of resting their hand on a separate, clean piece of 
paper to keep smudging to a minimum when drawing. Spray with hairspray (cheap) or 
fixative (expensive). 
Guided Teaching 
Lesson Focus 
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Value is created by shading, modeling, and rendering to create the illusion of 3-D on a 
2-D surface. This exercise gives the student the tool to make future art look more 
convmcmg. 
Observing and Thinking Creatively 
Look around the room and see everything as its level or tone on the value range 
between black and white. Notice how shadows affect the value as well as the light 
highlighting an area. The creative use of value areas in a composition are important 
design aspects. 
Instructions for Creating Art: 
Carefully draw nine lines dividing your paper evenly, a strip of 3" in sufficient. 
Shade from light to dark, shading over an area many times is the best way to build up the 
darks. 
Evaluating 
The neater the better. Use the rubric if extended into a project of a few shaded shapes 
(ball, cone, cube, cylinder etc.). 
Learning Enrichment 
• Move into the colour unit by creating the value scales with colour. The middle is 
the pure colour, add black to create the darker values and white to tint the lighter 
values. 
• Make a pointed value scale in blacks, grey and white paint with the pencil 
versiOn. 
• Extend a photograph into another story by adding an unusual element, being 
careful to copy the values of the original photo. 
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• Students can paint a picture of three shapes/objects sticking to the one colour and 
shades and tints of it and see how it affects the mood of a piece. A "just tints" 
version and a ')ust shades" really highlight how an artist sets mood. 
• Another way an artist changes the colour of paint from its "full intensity" out of 
the tube, and value, is by adding the complement (the colour across from it on the 
colour wheel). A painting assignment could include at least five variations of one 
colour. 
Discussion 
Chapter Four 
Discussion and Conclusions 
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The purpose in this project was to create a literature review and a working set of 
lessons that could be a starting point for teachers who were perhaps not trained in the 
teaching and assessment of the Fine Arts to carry out the British Columbia Foundations 
11112 Art Curriculum. The need for a language to better experience our visual and tactile 
world is commonly experienced. This starter set oflessons on the first aspect "line", 
including a CD burned with examples of the concepts, is meant to be used as a 
foundation for a set of overheads for the students to see examples in the classroom that 
may not have other sources available. This project targeted audiences of Grades 11 and 
12 students, but the range of ages could be used, if adapted, with a much broader range 
from elementary to senior students. 
An architect who assists individuals in designing their homes claims "the source 
oflife we create lies in the power of the language which you have" (Alexander, 1977, p. 
17). Another author, Ching, concurs with Alexander. Ching's book is used to teach 
architects. He states that a vocabulary which contains depth and range will affect the 
perception and shape a solution, because solution is related to the way a problem is 
perceived, defined and articulated. In other words, language has power. It is the vital 
tool with which we begin to open our thinking, pinpoint weaknesses and strengths, 
develop and implement solutions (Araca, 1990, p. 71 ). The language of art is central to 
life and can and will enhance all experiences. 
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Conclusion 
These topics are central to my life. It is beyond the scope of this project to 
include lessons on all the fundamental topics I suggested, although I would have liked to. 
The elements are art (line, texture, colour, shape/form, value and space) and the 
principles of design (balance, contrast, emphasis, harmony, pattern, repetition, rhythm, 
unity and variety) all have the need to have a series of cohesive lessons created to flesh 
out the framework of the British Columbia curriculum. It is my sincere desire to continue 
this into the formation of a larger body of work. I recommend further readings on these 
issues starting with the Getty Institute DBAB Literature Project and the NAEA 
publication guide. 
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